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What is Reading?

Intent

Our commitment is that every child will be a reader by the time our children leave Mullion Primary School. They will be motivated and
enthusiastic readers who read both for enjoyment and to be curious. We teach children to read and to keep them reading through «
coordinated and progressive dpprodch that promotes fluency and a love of reading. We infroduce them fo current and classic authors and
teach reading through a range of genres. We will develop readers who discuss and give opinions dbout what they have read. Reading at
Mullion Primary dlso promotes the desire to be good citizens by introducing topical issues through texts, which dlso encourages curiosity and
exploring the world around them.

Implementation

The skills of reading are taught through Read Write Inc and Reading Comprehension lessons where both modelling and retrieval are key. In
EYFS and key stage one, comprehension is taught through curriculum-led texts and books mapped out in our Reading Spine. Once children have
completed our phonics programme, they move to reading fluency and comprehension lessons where they will read three short extracts or short
texts dcross a week and learn reading strategies to comprehend.

A high value is put on reading for pleasure and we have a comprehensive reading spine which includes a broad range of fiction and non-fiction
texts. Teachers read class stories from the reading spine at the end of each day. Reading is dalso shared through writing and the wider curriculum
starting in Early Years. In key stage one, children learn to make choices dbout reading through ‘read to me’ books designed for families to share.
They dlso take home matched phonics books to enjoy and read themselves. Once on the Accelerated Reader programme, children are coached on
how fo make choices about reading and explore their inferests. This is modelled during a weekly ‘Book Talk’ session where the children discuss
the reading spine class story and develop theories and queries around it.

Impact

From Early Years, children are choosing books to read or be read to them for pleasure. At the end of key stage one, pupils have passed the
phonics screening check and have transitioned onto the reading comprehension and fluency programme. They have developed their reading skills
and become more fluent readers, reading with increasing independence. Pupils talk enthusiastically about reading. They can share books they've
enjoyed and understand the importance of reading.



Action Plan

Reading Development Planning 2024-25

Objective(s): To close gaps in pupils reading learning progress and

accelerate pupil progress from the end of the phonics programme
Persons responsible for leading dction: Alexi Read
Supported by: Rob Chirgwin

Success Criteria:

ALL pupils dare making progress

Pupils who are identified as low or slow progress receive timely and dappropriate tutoring
Reading skills are being modelled by teachers and applied by pupils consistently

Pupils talk positively dbout reading

Persons responsible for monitoring and quality assurance: SLT

Resources required: Release time for leader, staff meeting time each half term, £200 for
reading spine books

Action Point Action Outcome/success criteria Monitoring Evaluation narrative
(different colours for each ferm)
Action A All pupils make progress in reading L] Half-termly fluency dssessment - lead to regrouping and tutoring plans Assessments SENDCo h 4 out QA on TEP farge
. . 0 hds cdrried ol on dargets
. All teachers are following the reading lesson tedching steps REQdmg drop—ms Tutoring plan in p\aceu E
. Children with SEND make good progress due to effective identification of needs, targeted support and IEP / SENDCo feedback Pupil fracking completed ~ regrouped for Autumn 2
addptations to the curriculum Pupil Progress Meetings SLT Reading learning walks o monitor engagement and pedagogy
. IEPs are linked to agreed intervention programmes and pupil’'s targets focus on the next steps in review data to inform
assessments development
. Pupil progress meetings focus on removing barriers for individuals and groups through careful planning Half termly groupings
Action B: The Reddir\g Curriculum is clear, ] Reading Progression document used to direct teaching in reading groups and through the Imitation’ Redd“’\g and Wri’ring droP’mS 37924 -INSET for all staff
progressive dnd well-sequenced from phase of writing Book sampling Reading Ovem:::!?“gp‘;r:anithred Undated on website
EYFS to Year 6 . Inference progression document is evident in reading lessons 20/11/24 - Book Sampling
Action C: All pupils are reading regularly with ®  Priority readers are identified and heard by a teacher, TA or volunteer Tutoring plan
books of th h ded b Learni alk 5/9/24 - Tutoring plan in place
00KS O eir own choice, guided by ] Class libraries contdin o small, hand-picked selection of books that represent all readers in class edrning walks 29/1/24 ELS visit (139 books replenished: graphic fiction, early
adults ° School library is used by children using timetdabled library slots Pupil conferencing chapter focus)
. Al pupils take part in tedcher-led reading conferencing twice per half-term Book looks (Reading Journals)
. All pupils log reading in Reading Journdls ds a way of recording and reflecting on their reading
choices/preferences
Action D: Develop d ‘Reading for Pleasure’ ethos e World Book Week celebrations Pupil conferencing
across the school Governor monitorin 213/24 - Meeting to organise events
®  Kestle Barton literacy festival (Y3-6) PP faon 9 27110124 - LoveYiReading application sent
. Virtual Author visits
. Reading Spine promotes reading new authors, collections and series of books
. Love!t Reading grant application (£1500) applied for library replenishment
Action E: All staff receive training to deve]op . RWI training takes place at least twice per half-term for relevant staff Trmn\ng records 31924 INSET 4 for al staff
practice and continue to improve L3 Reading lesson drop-ins and codching supports tedcher development Pupil progress 29/9/24 - AR/RCrZI::SdeZ;PASTQRWy leader event
standards of reading across the school e TPAT reading leader meetings SIP visits O7//24 AR attended Kernow English Hub conference
. Kernow English Hub events attended RWI Development day booked for December

Long Term Planning - 3 Year Overview

Reading is a priority for all staff

Reading progress is sustdined and embedded in practice for dll staff

Families are actively engaged with their children’s reading and we dre on our way to developing d reading community

Children can discuss books; likes and dislikes, favourite authors, series they've enjoyed




Curriculum Coverage

Mullion’s Reading curriculum has been developed in line with the National Curriculum, which can be viewed here:

https//assetspublishingservice.govuk/media/547de93840fObb2305b/f8ee/PRIMARY ndtiondl_curriculum_-_English_-220714pdf

Mullion Primary School Reading Spine

EYFS and Year |
Term Autumn | Autumn 2 Spring | Spring 2 Summer | Summer 2
The Night Pirates Goldilocks Jack and the Beanstalk The Giant Jam Sandwich (F) The Gingerbread Man (NF) Goldilocks and the Three Crocodiles
Superworm The Everywhere Bear The Gigantic Turnip The Giant Jam Sandwich (NF) | Three Billy Goats Gruff (Trell) The Big Bad Pig
quw]ng Club Books Little Red Riding Hoed The Mousehole Cat The Runaway Pancake (F) Big Bug Book (NF) Tiddler Red and the City
(used for reading and wrifing) Rapunzel Stick Man The Runaway Pancake (NF) Chicken Licken The Magic Paintbrush All the Animals Were Sleeping
The Three Little Pigs (NF)
- Can't You Sleep Little Bear? Mog the Forgetful Cat
Cottonwool Colin Tiddler
Owl Babies A Little Bit Brave
Where the Wild Things Are 'Zog
Talk Through Stories i Billy's Bucket
Farmer Duck Six Dinner Sid Tiddler
- The Rdinbow Fish The Wonkey Donkey
On the Way Home Where the Wild Things Are
— Click Clack Moo Handd's Hen



https://assets.publishing.service.gov.uk/media/5a7de93840f0b62305b7f8ee/PRIMARY_national_curriculum_-_English_220714.pdf

Year 2 and 3

Term Autumn | Autumn 2 Spring | Spring 2 Summer | Summer 2
Topic Explori Whatever the Weather Back in Time Climate Space/ Romans Contrasting Localities
op ploring p g
B
“WINSTON
NEOME FOR,
(HIRISTMAS
Book Talk 7
Class Stories
. A - ik o o, DS
ng;:dWNellous The Badness of How Winston The Tirs: Moxt Door o
o Badgers Came Home by Greg James and Chris Turtle Moon Keisha Jones Takes the The Creakers
by. Roald Dahl by John Doherty Christmas by Alex Smith by Hannah Gold World by Tom Fletcher
T. Smith by Natalie Denny
o Genre: comedy ; Genre: Comedy Genre: Adventure Genre: Adventure - Fantasy
Sonee: (o\medy Introduction to Gonve: Advarhure Familiar characters Introduction to Hannah Gold Borre: Adverture Moving towards longer fiction
Justification for choice Modern Classic Chapter book : . . ; Early chapter book :
Classic Authors Comedy Exploring friendships Rytafionphe Efplciey swriss book Citizenship — listening fo others TRpOACNG. ows S hoxs
Series of books ploring frie P Citizenship Moving fowards longer fiction P 9 © collections
All class books focus on reading enjoyment and developing reading interests through authors, genre, series and collections.
For Year 2, there is also a selection of early chapter books read between longer chapter books.
The children alse learn reading skills through short reading fluency and comprehension texts.
Year 4
Term Autumn | Autumn 2 Spring | Spring 2 Summer | Summer 2
Topic C I Plastic and the
Stone Age e Egypt Tud Trade / Global
one Ag Electricity P Environment A 2 R
Bs
ry
ﬂngmqth
Book Talk SR
T
C‘CSSS"OIY e \.p b
y & . v —— o it 4
Grump and the Hairy z Marcy and the R 4
Mamouth e ) Riddle of the Sphinx The Lost Whale The Weather Weaver The Land of Roar
by Derek Sampson The Wild W°Y.H°'“e by Joe Todd Stanton by Hanneh Gold by Tamsin Mori by Jenny McLachlan
by Sophie Kirtley
R, T 2 Genre: Fantasy — Adventure Genre: Myths and Legends Genre: Adventure Genre: Adventure- Fantasy Genre: Adventure - Fantasy
o :I; Erene Resilience and courage Book collections (2 of 4) Collection books Collection books (I of 3) Series book (I of 3)
Justification for eren Family relationships Introduction to new duthors Relationships Greif Using your imagination
book choice

All class books focus on reading enjoyment and developing reading interests through authors, genre, series and collections
The children also learn reading skills through short reading fluency and comprehension fexis.




Year 5

Term Autumn | Autumn 2 Spring | Spring 2 Summer | Summer 2
Topic Victorians Cornwall Cornwall Indust Plastic and the Environment WW2 Trade / Global
op Y
Ted W“‘ Ted HUqu" AL
the o
mﬁ) e ey
Book Talk o MYTHS
Class Story B
72 A
£01® dofPER The Iron Man Kensuke's Kingdom
Street Child Artemis Fowl The Iron Woman by Michael Mo?purgo Boy at ﬁ“f B“*?k of the Class Myths and Legends
by Berlie Doherty by Eoin Colfer by Ted Hughes By Onjoi % Rauf Collection
Genre: Historical Fiction Modern Gerve Fant Genre: Classics Genre: Adventure Genre: Adventure Genre: Myths and Legends
Jushfication: for baok Classic Seriesr\,Bzoan(la i; 8 Science Fiction Modern Classic Refugees World stories and cultures
usttrication tor Greif — parental loss Environmental awareness Friendship Friendship
choice All class books focus on reading enjoyment and developing reading interests through authors, genres, series and collections.
The children also learn reading skills through short reading fluency and comprehension of texts
Year b
Term Autumn | Autumn 2 Spring | Spring 2 Summer | Summer 2
Topic Victorians Cornwall Cornwall Industry Plastic and the Environment WW2 Trade / Global
- h\‘H(R(\l
LOUIS SACHAR ! I NDE
Book Talk %
Class Story holes
Street Child Holes Letters from the Lighthouse When the Sky Falis The Polar Bear Explorer Club Rooftoppers
by Berlie Doherty by Louis Sachar by Emma Carroll by Phil Earle by Alex Bell by Katherine Rundell
Genre: Historical Fiction Genre: Modern classic - Thriller Genre: Historical fiction Genre: Historical fiction Genre: Adventure fantasy Genre: Adventure
Modern Classic Series books (I of 2) Collection books from an author Iniroduction to new authors Exploring genres Exploring author series
Justification for book Greif — parental loss Family and friendships Separation from parents Friendship Series books (I of 6) Orphans and fostering
choice

All class books focus on reading enjoyment and developing reading inferests through authors, genrs, series and collections
The children also learn reading skills through short reading fluency dnd comprehension fexts.




Reading Domain Progression

EYFS

Year |

Year 2

Year 3 | Year 4

Year 5 | Year 6

Decoding and Fluency

%;

Sdy d sound for each
letter in the alphabet and
at least 10 digraphs

Read words consistent
with their phonic
knowledge by sound-
blending

RWI Progression:

Children can read all Set | sounds
and some Set 2

sounds in words, including words
with consonant

blends. They have built speed of
reading some of

these words dand can read them
without

hesitation.

(See RWI Termly

Progression Grid also)

RWI Progression:

Children can read all Set |, 2, 3
sounds in words and can read
Set | and 2 sounds in words at
speed.

They can read some Set 3
sounds in words without
hesitation.

They can read words
contdining the endings: -s, -es,
-ing, -ed, -er, and —est.

They can read contractions
(for example, I'm, TlI, we'll)
They can read at a pace of
at least 50 words per
minute.

They can check what
they've read and correct
inaccurate reading.

(See RWI Termly
Progression Grid and
National Curriculum Links

for Yl also)

Children can read stories
and passdges dt d pdce of
90 words per minute with
little or no Fred Talk.

They can read dll sounds in
words, including
multisylldbic words, with
little or no hesitdtion.

They can read words

contdining common suffixes.

Children can reread for
fluency and confidence.

(See RWI Termly
Progression Grid and
National Curriculum Links

for Y also)

Children can apply their growing knowledge of
root words, prefixes and suffixes, both to read
dloud and to understand the medning of new
words they meet.

They can read further exception words, noting
the unusual correspondences between spelling

and sound, dnd where these occur in the word.

Fluency is developed by choral reading in
whole class reading and echo reading in smalll
groups where needed.

Children apply their growing knowledge of root
words, prefixes and suffixes (morphology and
e+ymo|ogy).

They can read silently, aloud and chorally
dutomatically recognising and grouping words
quickly to help them gain meaning from what
they read.

Fluent readers read aloud effortlessly and with
expression. Their reading sounds naturdl, as if
they dre spedking.

Common Exception/ Red Words,
High Frequency Words

ELG Word Reading;
Read dloud simple
sentences dnd books
that dre consistent with
their phonics knowledge,
including some common
exception words

High frequency words are taught through the Read
Write Inc programme as either Speedy Green Words
or Red words — depending on whether they are

decoddble to not.

See ‘Progression through Red Words in the

Storybooks'

Common Exception words are taught through
the Read Write Inc Spelling Programme.

Children can apply their growing knowledge of
root words, prefixes and suffixes fo read
words. They dre dble fo try out d range of
wdys to read exception words and use their
knowledge of adjust and decode the word.

Common Exception words dre taught through
the Read Write Inc Spelling Programme.

Children can apply their growing knowledge of
root words, prefixes and suffixes to read
words. They dre dble fo fry out d range of
ways to read exception words and use their
knowledge of adjust and decode the word.




EYFS

Year |

Year 2

Year 3 | Year 4

Year5 |  Yearb

Range and Familiarity of Reading

ELG Comprehension:
Use and understand
recently infroduced
vocabulary during
discussions dbout
stories, non-fiction,
rhymes and poems
and during role-play

Children listen o dand can
discuss d wide range of
poems, stories dnd non-
fiction at a level beyond
that at which they can
independently read.

They dre encouraged to
link what they read or

hedr read to their own

experiences

Children are becoming
very familiar with key
stories and traditional
tales, retelling them and
considering their
particular characteristics.

They recognise and join in
with predictable phrases.

Children listen to and
can discuss d wide

range of poems, stories

and non-fiction at a
level beyond that af
which they can

independently read.

Children are
becoming
increasingly familiar
with and refelling a
wider range of
stories including fairy
tales and traditiondl
fales.

They recognise
simple recurring
literary language in
stories and poetry.

Children listen to and discuss a wide range
of fiction, poetry, plays, non-fiction,
reference books dnd textbooks.

Their reading books that are structured in
different ways and they are given
opportunities to read for a range of
purposes dcross the curriculum.

Children are increasing their familiarity with
d wide range of books, including key stories,
traditiondl tales, myths, and legends — they

dre dble fo retell some of these ordlly.

They are beginning to identify themes and
conventions in d wide range of books.

Children continue fo read and discuss an
increasingly wide range of fiction, poetry,
plays, non-fiction, reference books and
textbooks.

Their reading books that dare structured in
different ways and they dre given
opportunities fo read for d range of
purposes dcross the curriculum. They are
dble to make compdrisons within and
across books.

Children are increasing their familiarity with
d wide range of books, including myths and
legends modern fiction, fiction from our
literary heritage, and books from other
cultures dand traditions.

They dre able to identify and discuss
themes dnd conventions in dnd dcross d
wide range of writing.

Vocabulary

ELG

comprehension:
Demonstrate

understanding of what has

been read to them by
retelling stories and
narratives using their own
words and recently
introduced vocabulary

Children discuss
new word mednings
and link them fo
words they already
know.

Children begin to
find the meaning
of new words using
the context of the
senfence.

They use pictures
fo help support
this skill.

They can discuss
their favourite
words and phrases.

Children begin to find the meaning of new
words using substitution within a sentence.

They are dble fo use their growing
vocabulary to suggest synonyms.

Children find the meaning of new words
using the context of the sentence.

They dlso link new words to other words
they dlready know.




EYFS

Year |

Year 2

Year 3 | Year 4

Year5 |  Yearb

Inference

ELG Comprehension:
Understand what is being
read to them by retelling
stories and narratives
using their own words and
recently introduced
vocabulary.

Children make
inferences about
characters’ feelings
using what they say
and do to infer basic
points with direct
reference to the
pictures and words in
the text.

Children mdke
inferences dbout
characters’ feelings
using what they say
and do to infer
basic points and
begin, with support
fo pick up on more
subtle references.

Children can infer chardacters’ feelings,
thoughts and motives from their stated
dctions.

They begin to justify their opinion by
referencing da specific point in the text.

Children can infer characters’ feelings,
thoughts and motives from their stated
dctions.

They dre beginning fo understand the
duthor’s use of setting fo influence the
mood of 4 text.

They will consolidate the skill of justifying
their opinion using d specific reference
point in the fext.

Prediction

ELG Comprehension:
Anticipate — where
dppropriate — key events in
stories.

Children make simple
predictions bdsed on
the story and on their
own life experience.
They can begin to
explain these ideas
verbally or though
pictures.

Children make
predictions using
their own knowledge
as well as what has
happened so far to
make logical
predictions and give
explanations of them.

Children use relevant prior knowledge to
make predictions and justify them.

They are taught the skill of using details

from the text to form further predictions.

Children use relevant prior knowledge as
well as detdils from the text to form
predictions and to justify them.

They begin fo monitor these predictions
and compadre them with the fext as they
read on.

Explain

ELG Listening, attention and
understanding;

Mdke comments dbout what
they have heard and ask
questions to clarify their
understanding.

ELG comprehension:
Demonstrate understanding
of what has been read to
them by retelling stories
and narratives using their
own words dand recently
introduced vocabulary

Children can say
whether or not they
like a story and explain
why.

They can begin to make
links to their own
experiences, other
stories and characters.

They can discuss the
significance of the fitle
and events.

Children expldain their
redsons for story and
character preferences
and make suggestions
for improving a text.

They can begin to
make links to their
own experiences, other
stories and characters.

Children dare dble to describe which
section of the text was the most
interesting/exciting and expldin
their choice making links to prior
reading.

They can find and copy words and
phrases to describe chardacters,
setting and mood.

Children can begin to identify the
structure of d text, how it links and
its purpose.

Children beginning to recognize the
duthor’s use of language affects the
readers understanding of character,
setting, and mood.

They can identify changes in mood dcross
d text.

Children can the recognise structure and
purpose dand expldin why a fext is
drranges in d pdrticuldar way.




EYFS

Year |

Year 2

Year 3 Year Y4

Year 5 Year 6

Retrieval

ELG Comprehension:
Understand what is being
read to them by retelling
stories and narratives using
their own words and
recently infroduced
vocdbulary.

Children cdn danswer
questions about what
has just happened in a
story.

Children can
expldain their
understanding of
independent
reading by
dnswering simple
questions about
what they have
Just read

Children begin to
learn the skill of
‘skim and scan’
to retrieve
detdils.

Children use the skill of ‘skim and
scdn’ to retrieve details quickly.

Children begin fo use quotations
from the text.

Children confidently skim and scan texts
to record detdils, using relevant quotes to
support their answers fo questions.

Sequences Summaries

ELG Comprehension:
Understand what is being
read to them by retelling
stories and narratives
using their own words and
recently infroduced
vocabulary.

Children retell and order
events from the text.
They begin to discuss

how events dare linked.

Children retell and

order events from the

text.

They begin fo discuss
how events dre linked.

They dre able to
focus on the main

content of the story.

Children begin to distinguish between the
important and less important information in
d text. They dre dble to give d brief verbal
summary of fexts that they are familiar
with.

Children are able to write a brief summary
of main points, identifying and using
important information.




Inference Progression

KSI Inference

Year | Year 2
Children make basic inferences about characters’ feelings by using what Make inferences dbout characters’ feelings using what they say and do.
they say as evidence.
g Infer basic points and begin, with support, to pick up on subtler references.
_3 Infer basic points with direct reference fo the pictures and words in the
= text. Answering and asking questions and modifying answers ds the story
5 progresses. + Use pictures or words to make inferences
Discuss the significance of the title and events. - Demonstrate simple
inference from the text based on what is sdid and done.
What are they doing?
o AE=S Jack was ready to go. He picked up
7)) ® . the his tackle box, put his waterproof 3 I~
E _¥ 2 : ihoes’ on and grabbed his hut.” .
I o ) T e ‘
(o) “Thanks Mum,” yelled Jack and he s
—zc Acoj ,. ﬂ rz: oukt t:!‘z do‘or E\l/vlltlhdhijs g:cu: =
Pictures, photographs dand video clips Pictures and written Short written extract with picture/image to short written extract
with oral discussion questions to frame discussion support inferences with evidence with focused questions
e \What do you think .______ means?
) e  What do you think ..___ medns? yed 7
s ' e  Why do you think that?
) e Why do you think that? A
& e How d Hhink 5 e How do you think _____________. ?
OW do you INK ' oo r H H
Y | impression e When do you think ______ >
< e  When do you think___________ ? h + ,
2 A Celre/erEy e  Where do you think __________7?
+ e Where do you think ___________. ? id
o evidence e How does_________. make you feel?
S e Howdoes_________. make you feel? A 5
<] e Why did happen? e Whydid.________ happen
T ' e How has the author made us think that ____________ ?




LKS2 Inference

Year 3

Year 4

Ask and answer questions appropriately, including some simple inference questions based on characters’ feelings, thoughts and motives. (T know this

becduse cLueerions)

chose them?

® How does the description of .. show that they are.?

Can you expldin why based on two different pieces of evidence?

g Children can infer characters’ feelings, thoughts and motives from their stated actions.
=
3] Consolidate the skill of justifying them using a specific reference point in
= Justify inferences by referencing a specific point in the text. JUsTIYIng 9 asp P
5 the test.
< Make infi bout dct +
ake inferences dbout dactions or events.
Use more than one piece of evidence to justify their answer.
Jack was ready to go. He picked up
is tackle box, put his waterproo What is the author trying to tell his audience through this poem?
E & :hoets o:lun'fi gruzbfzdr;ﬂs hutt. prock Give at Leust2;letesuo_fqewdenl:ehjmmthetex\ to S?Apparl';lmr answer.
/= = “Don't forget your sunscreen,” Mum
-+ ) said as she held it for him. T e
T M “Thanks Mum,” yelled Jack and he i | ’r;':.“ez';‘;::z"z::witﬁu
C 8 ran out the door with his gear. o going into the house? )
= ° short written extract with picture/image a short extract with a short extract with options a question with two
to support inference with evidence focused questions and one piece of evidence pieces of evidence
What do you think . means?
HOYV do You think.? ; impression
Who is telling the s+§ry, o character
Why has the character done this at this times evidence
g Find and copy da group of words which show.?
[0)
C,-)_ ® Why do you think that?
c ® Could it be anything else?
el ®  Why do you think.?
o ® T think; do you agree? Why/why not?
o ® Can you explain why.?
=) ® Can you explain why.?
& ® What do these words mean and why do you think that the author
°
°

What do these words mean and why do you think that the author
chose them?

® What impression of. do you get from this paragraph?




Read Write Inc Teaching Sequence

WHAT TO TEACH WHEN
Group In Speed Sounds lessons Through the (Te progress into the next group children
teach children to: day: should be able to:
< Raad first 18 Set 1 sounds Frad Games Read first 16+ Sed 1 sounds
- mud Laam o bland: Word Time 1.1t 1.3 Pty Tirne
% g Spell using Frad Fingers Speed Minutes
L]
& ‘I‘l‘.
@ Raad 26 Sal 1 sounds Frad Games: Read 28+ sounds
= wr Blead orally Pinry Tine Blare souns ints words orally
k] g Lasasm bo bland: Wiord Time 1.1t 1.4 Spead Minules
w Spell using Frad Fingers
o '
o Raad 26 Sal 1 Hrqln—l:@.ur Sounds speadily Frad Games Read all Set 1 single-latber sounds speadiy
- T W w Blend in wsing Phonics Green Word Pinrey Thrme Read Word Time 1.1 o 1.4 words with Fred Talk
5 g cands: Word Tima 1110 1.4 Spead Minules
| using Fred Fingars
& pan Spel ] g
Sl 1 Special Friends Fred Games. Read all Set 1 Sounds speedily ncluding Special
Raad words with Spacial Friends: Word Time 1.5 Pinwy Thme Friands
and 1.6 Read Word Time 1.5 0 1.8 words (words with
Raad Word Times 1.1 10 1.4 Sgecial Friands with Fred Talk)
Réad J-sound Nonsanss wonds Riad 3 sound nonsanss words with Fred Talk
Spell using Frad Fingers
Raview Sel 1 Sounds reading only) Frad Games Read Wond Time 1.6 and 1.7 {4/ 5sounds)
Read 4i5 sound words: Word Time 1.6 and 1.7 Pinny Thme Fhonice Green Wiords. with Fred Talk
Raad Word Time 1.110 15 Riad 3 and 4 soend nonsense words with
Raad 34 sound nonsanss wonds Fred Talk
Spell using Fred Fingars
Raad Sel 2 Bounds and Phonics Green Words ARemoon 5paed Read Word Time 1.6 and 1.7 Phorics
Read Set 1 Phonics Grean Words and build speed | Sounds lesson Grean Words spaedily
Raad nonsanse words Piriry Thmes
Spell using Frad Fingars
Raad Sel 2 Bounds and Phonics Green Words Aflemoon Spaed Read the first six Set 2 Sounds {ay, se,igh, ow,
Raad Set 1 Phorics Grean Words and builld spesd | Sounds lessan oo, Ga) spaedily
Read nonsanse words Pinny Time Read these sounds in Phonics Greenand
Spell using Frad Fingars norsense wards with Fred Talk
Read Word Time 1.6 and 1.7 words with 45
sounds ) spesadily
Raad Set 2 Sounds and mabching Phonics Graen Aflemoon Spaed Read all Set 2 Sounds speediy
Wonds Sounds lesson Read thess sounds in Phonics Green and
Read Sei 3 Sounds and maiched Phonics Green Pinny Thme norsense wards with Fred Talk
Words (onoa reading Sel 2 sounds and words Read Wond Time 1.8, 1.7 and first six Set 2
confidant!y) Baunds in Phanics Gresn Wards speadily
Raad Set 1 and 2 Phonics Grean Words and build
apaed
Raad nonsanss wonds
Spell using Frad Fngers: focus on Set 2words
Teach et 3 Sounds and mabched Phorics Green | Afemoon Speed Read St 2 Sounds in nonsense words:
Wonds Souwnds ledson Riad Wond Time 1.8, 1.7 and Sal 2 Phonics
Raad Set 1, 2 and 3 Phonics Green Words and Pinry Tima Grsan Wortds speadily
build
Raad nonsanss wonds
Spell using Frad Fingers: fosus on Set 2words
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Lesson Design
All Read Write Inc phonics lessons following steps:

Set | Speed Sound Lesson

Sound Say the sound Read the sound Review the | Write the Speed Write | Word Time Word Time Word Time
sounds letter Fred Talk Learning to blend Blending Independently Fred Fingers
(oral) Spelling
New sound: | Stretch :‘;jﬂ'jf;‘::s B V) Spotthe new | “Down Maise select3sounds | Mo word time yet. No word time yet.
A - o0 sound in the Mountain you have taught
m {SUL[LIW] mmmmmm M 1{ ] ﬂ P pack Mountain™ children so far.
as you press |
your lips ﬁ Draw Maise and then the | @
together meuntain on the beard ' l l -'q -2
hard then write m next to it. — L m-L-m
mmmmouse Practice sound side and m-a-d
., ) mmmmountain rhyme side. MU=
mMmmimmim mmmmirror
Set 2 and 3 Speed Sound Lesson
Speed Sounds Word Time

Sound Say the sound Read the Review the sounds | Read the words Review the words Spell with Hold a sentence
A Fred fingers
Review Say the sound without showing the Speed Show picture side. Saythe Spot the newsound Use Phonic Green Word Words from d-av inke?
previous set 1 Sound Card. MTYT. Show the Speed Sound phrase. Show the letter in the pack. Cards. Special friends, Fred ol friend j_|;\.. Cana Crayon spray ink:
sounds. Card (picture side) Explain the picture.Say: side. Say the sound. talk, readthe word. special iriends p-1ay
m-ay
. | - sets. . Can a stray cat play?
ew sound: . v vV Wav w-ay
o ay- may | play? 4&} a a =Y, Pray, may, Way, .
a ek ) soray -ay
) say, spray, Nonsense words Y b  del |
S-p-r-ay O nNot delay uniess you
Say one of the words listed on the Speed Sound l ’ y y
card in Fred talk. Children repeat in Fred Talk, then want to Stay all day
say whole word. MTYT.Choose 3-4 words.




Green, Purple, Pink and Orange Storybooks

Read Write Inc Lesson Timetable (including Storybook Teaching)

Day |

Day 2

Day 3

Daily speed sounds lesson

Deily speed sounds lesson

Daily speed sounds lesson

Speed sounds from the story book

Speedy green words

Story green words

Story green words

Red word cards (teach/revise)

Think about the story

Speedy green words

Partner practice (books) — speedy green
and red words

Jump in
(model storyteller voice)

Red word cards (teach/revise)

Second read - children

Third read — children (as a story teller)

Partrer practice (books) - speedy and
story green words

Fred Fingers — spelling green words from
the book

Questions to talk about

Story infroduction Hold @ sentence | — from storybook plan | Link fext
First read — children
Read dloud - teacher
Yellow, Blue and Grey
Day | Day 2 Day 3 Day 4 Day 5

Daily speed sounds
lesson

Daily speed sounds
lesson

Daily speed sounds
lesson

Deily speed sounds
lesson

Daily speed sounds
lesson

Speed sounds from the
story book (just circled
on big chart)

Story green words

Stary green wards

Story green words

Spell Test

Story green words

Speedy green words

Think dabout the story

Summarise the Story

Proof Read — making

corrections

Speedy green words

Red word cards
(teach/revise)

Jump in
(model storyteller
voice)

Questions to talk about

Link Text

Red word cards
(teach/revise)

Partner practice -
speedy green dand red
words

Third read — children
(as d story teller)

Questions to read and
dnswer

Partner practice -
speedy and story green
words

Second read — children

Red rhythms — spelling
red words

Handwriting

Story intreduction

Fred Fingers - spelling
green words from the
book

Hold 4 sentence
(2 sentences)
(say, write, read)

First read — children

Redd dloud - teacher




Reading Fluency and Comprehension Lesson Design:
THE READTING LESSOMN:

Updated 1224

*  Recap It Vocabulary warm up (previous vocabulary)

*  Teach It - Teaching lfony;u‘ehenshﬂ Skills for Vocabulary {green werd on slide and cards for dispiu-ﬂl Vocabulary
warmn up
Recall definifions, synonyms, anfonyms, frue of falss, odd one out missing word's

®  Model It Leading reading for fluency: (teather models reading of pace and with prosody — the whaole fext)
Teaﬂmma:iefsrmdhg undar the wisualiser —reau&lgafﬂmpa‘.e expecied Teacher models using the green
bookmark which Blocks the fext underneath Children waich ffaﬁaardfoabsarmﬁ:efedmmfoqp&
Fhamselves

*  Practice It Leading reading for fluency
Partrer practice: partner | on the left, parfner 2 on the right. Partner | reads first es parfner 2 follows the test.
If they need support, Special Friends, Fred Talk, Read the Word is used as a prompt. Partners may be a TA if
needed and possible.
or
My Turn Your Turn reading: teacher models reading egadin, one sentence at a time whilst children frack with
bockmarks and repeat.
then
Independent Bead: children have their 50 second fimed read with the timer on board. Teacher to walk the reom
- monitor. Children circle the word they reach at the end of the b0 seconds. If they complete it before fime,

record time remaining and re-read

*  Model It Teaching I.Com,wev‘:lens.r'm Skills for Vocabulary
Teaching vocabulary questions will comprise of 20% of fotal questions asked at all levels of reeding Teacher
rmodels reading end answering cne vocabulary question. This demenstrates skills such as key word identification,
skimming, scanning, reading around the word. The teacher will highlight the word in the text as a part of the
strategy being ‘hu.ghl.

*  Practice It Focabulary
Children will mirror strategies taught. {inc.luding highlighiing} The children will answer one similerly structured
votabulary question independenily.

*  Model T# Teaching Skills for RefrievalInference
Teacher modals answering the question under the visualiser ke before. They children can see the medelled
example of scanning, marking and sentence structuring on the board The teacher will model how fo skim, scan,
re-redd to identify the answer in the text They will model how fo answer this questiors single word, senfence
cirele the word efe. Children copy the answer onto their sheet.

*  Practice It RefievalTnferance
Children will mirror strategies taught. The children will answer 23 similarly structured questions independantly

*  Recap It Teaching -Compnehensrb\n Skills for Vocabulary
Revisit wocabulary from previous lessons and new vocabulary for teday. My turn, your tumn reading True or false

definition game or similar.



Assessment

A Subject Specific Approach to Assessment and Feedback: Phonics

Learning Sequence

Unit Launch

Recap knowledge
2 minutes — ‘Recap ifl"

Al phonics lessons will consist of a recap

broad prior ledrnin :
R P_”o: "9 of known sounds. These will begin the End Point
‘Spacing A speed sounds lesson before the new sound A
is infroduced. The new sound then gets put
In RWI phonics lessons, children will ‘in the pack’ for review End o'F B'ock qssessmerﬂ'
routinely revisit learning through speed Any sounds that the children cannot recall
is i uickly are set aside for re-teaching.
:.ound IES: e Ihls o upprc::ch u-here E ° : Children will be assessed af the end of a
+hey qreb:::hd ar?e ne\.: s::unee:hlch : set of sounds Any sounds that need to be
he’; embedded within the speed soun Teaching of new learning revisited, will be secured before
pec .
- Intreduction of d sound a day progressing
- Oral blending with the sound
- Recognising the new revisited sound
- Modelling of reading strategies (Special End O'F Term dssessmen‘l‘
Friends, Fred Talk, Read the Word}
Introduce new area of learning - Reading the sourd in wards Each half term, the children are individuglly
- Spelling with the sound assessed to identify how many scunds they

know and how well they can read these in

New phonic sounds are taught daily of »
either set |, set 2 or set 3 levels They are Independen’r pmc‘l‘ice Wwards.

taught one new saund which they then After the speed sounds lessen, children will

learn to read in words (both real words These assessments are used fo inform Read

) apply their skills to read with @ parfner in Write Inc groupings and also any futoring
and nonsense). ‘partner practice’ reading
Children will take matched reading books

home to practice reading af home.

requirements.



Assessment after phonics:

A Subject Specific Approach to Assessment and Feedback: Reading

Learning Sequence

Unit Launch

Recdp knowledge
2 minutes — ‘Recap itf
All reading comprehension lessons will begin with .
RB‘C-QP br‘uqd priar‘ |B{1ming vocabulary recaps This will enable the oppertunity End P0|n+

u I to assess word-lavel comprehensien and address
Spacing A B A
End of Block assessment

This will be In the form of:

In Reading, children will routinely revisit = My tum, your furn fo develap oracy
- Green word cards

- Truz or False dsfinitions

- Synenymel antonyms gamss
@
ii N Teaching of new learning
Explanation

- Intreduction of two new words

- Teacher modelled reading fluency
- Partner practice or eche reading
- Teacher modelled reading skills such as
Retrieval skimming, scanning, key word idantification, End of TBI"ﬂ"I assessment
svidence and Impression Children will complete a reading fluency
assessment af the end of 2ach term. This

learning through the b reading domaina:

Children will be assessed half-termly using
the Accelerated Reader, Star Reading

assessment Tool This will provide

proximal reading range te support

independent reading choices

will be tracked and inform teaching and

Independent practice
Introduce new area of learning .

- After modelled reading, children will access
reading Indepandently for &0 szconds.
- After each modslled questien, children will access
progressively when children have secured independsnt practics In the same reading dormain knowledge across a term through NFER
prerequisite skills and using the skills modslled by the tescher. assessments, testing reading starmina and
- Independent reading will also ke conferenced over
a two wesk perlod where the teacher will

facilitate discussions around children's

streamed groupings.

Mew areas of learning are infroduced Children will apply their accurnulative

their comprehension across the six reading
domadins.

Independsnt reading.



SEND Adaptations

Communication and Interdction

SLCN (Speech,
language and
communicdtion
needs)

Pre-teach and retedach of vocdbulary prior to new ledrning

Early identification of children with SCLN needs in Early Years using data from pre school settings and home visits.

Use photographs of the provision das visual prompts.

Simplify and slow down langudge using two or three key words. if appropriate.

Explicitly teach vocdbulary using d visual prompt.

SALT Interventions (small group and )

1 intervention under the direction of a SALT therdpist

Ensure that dll instructions dre broken down and supported visudlly where necessary

Awareness through staff training that children with SCLN often find English/Language learning challenging

Provide lots of repetition of activities and particularly vocabulary.

Provide d low distraction/quiet environment so that the child can focus on communication when other children are in louder discussion.
Invite children to comment on key issues, reformulating it to check understanding.

Discuss with the child how you could explain a History topic to another person using alternative forms of communication (eg. drawings, paintings, role-play).

Autism

Target ledarning daround the child’s ared of interest

Provide d low-distraction environment for reading activities

Try not fo use idioms and figurative language dand be aware that children with ASD may find learning in this area challenging

Adults to be aware that children with ASD may find reading comprehension activities difficult - provide specific intervention in this area where necessary

Use of ‘isuals’ to support verbal and written information that has been given

Use of structures and routines for writing and recording ideas

Stories can bring the past to life. Encourage story writing to promote empathy with people in the past and to encourage the discussion of interpretations or sources; Some children often feel
comfortdble with their knowledge of their own world but disorientated by ideas associated with the past. Starting with the known dllows children to feel confident and new ideas to be shaped

and modified. Build on the child’s understanding. Start with child’s own knowledge, views and understanding and identify their preconceptions and misconceptions — eg. “What rights do you as
yedr b have today? ds a starting point for the status dand rights of people in history.

Use d range of different questions fo elicit causation, understanding, empathy, judgement etc. Careful

planning can help children with ASD to develop higher level reasoning, eg. by designing questions carefully, based on their prior learning, and, if necessary, providing some pre-tutoring of lesson
content

Recognise that the language of history may be challenging and cause barriers for some children, eg:
the specific use in history of an everyday word, eg. ‘party), ‘church, ‘state’ the use of history-specific terms, eg. ‘chronological’, ‘artefact’ the use of dbstract terms, eg. ‘power, ‘belief’

Cognition and Learning

Dyslexia

All children to have dccess to Dyslexia Friendly resources - overlays, coloured paper, highlighters
Targeted intervention (Precision Teaching) to learn/retain new information (phonics, word reading and word spelling)
Consider colour coding/highlighting different sections of text - text in one colour, questions in another




Dyspraxid ®  Provide fask management bodrds to encourage children fo complete ledrning task independently
®  Consider alternative methods of record written information - Clicker, iPad, Chrome book
®  Checklists of equipment required for learning
®  Access fo a writing slope
®  Regular bredks in writing dctivities as children with Dyspraxia will tire easily
®  Use d bank of motor movement activities to
SEMH
Trauma/Anxiety ®  Ensure choice of texts does not contdin content that will add to the child’s trduma and / or remind them of their trauma
ADHD ®  Use of high level interest literature
®  Use of a reading ruler/bookmark to help the child keep their place on a page
®  Teaching of ‘active reading’ strategies such as highlighting, underpinning and note taking
®  Pre-teaching of new vocabulary
®  Allow additional time when reading
®  Use of voice recording technology to support retention of ideds
®  use reading fluency strategies of my turn, your turn
Physical and sensory difficulties
Visual Impairment ®  Bespoke advice from the VI team to be followed
®  Carefully selected reading material - clear pictures and good visual contrast
®  Access fo books written in Braille
®  Access fo ‘screen reading’ technology
®  Include ds many multi-sensory redl life experiences ds possible to enable blind and partidlly sighted children to develop a shdred understanding of the world
®  Establish clear turn-taking rules and a hands-up or non-interruption rule for class and small group discussions
®  Use of electronic texts
®  Systematic dpprodch fo the ledrning of spellings
Hearing Impairment ®  Bespoke advice from the HI team to be followed
®  Pre tedach vocdbuldry for upcoming lessons in context
Physical Disability ®  This is very specific fo the needs of the children and advice will be followed form the relevant agency (physiotherapy, OT, Disability service)
®  Range of writing implements
®  Alternatives to written recording of information
®  Spedk to text technologies
®  Adaptive seating




